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1DXF]\FLHOX�GREU\��SUDZG
�F]\��Z�PLáR�FL� 
�6WHIDQ�.DUG\QDá�:\V]\�VNL� 

 

 

1. Rozmycie aksjologiczne 

„Zgodnie z nakazem Jezusa Chrystusa: ,G(FLH�ZL
F�L�QDXF]DMFLH�ZV]\VWNLH�QDUo-

G\��������XF]FLH�MH�]DFKRZ\ZDü�ZV]\VWNR��FR�ZDP�SU]\ND]DáHP [Mt 28, 19-20], zadania 

QDXF]\FLHOVNLH� ]DZV]H� E\á\� SU]HGPLRWHP� V]F]HJyOQHM� WURVNL� .R�FLRáD´2. W\GDMH� VL
�

MHGQDN��*H�G]LVLDM�WD�WURVND�MHVW�MHV]F]H�EDUG]LHM�Z]PR*RQD�L�NRQLHF]QD��:LHORNURWQLH�

ERZLHP�PyZL�VL
�R�ZLHOR�FL�QXUWyZ�Z\FKRZDQLD�L�PRGHOyZ�V]NRá\��URG]�F\FK�VL
�QD�

kanwie odpowiedzi na pytanie: NLP�MHVW�F]áRZLHN"
3.�:H�ZVSyáF]HVQ\P��ZLHFLH��]�MHd-

QHM�VWURQ\��GRFKRG]L�GR�SHZQHM�SRODU\]DFML� L�F]\WHOQR�FL� VWDQRZLVN��D�]�GUXJLHM��GDMH�

VL
� ]DREVHUZRZDü� GDOHNR� SRVXQL
WH� UR]P\FLH� DNVMRORJLFzne. Jak podaje Elementarz 

                                             
1�3U]HGVWDZLRQ\�DUW\NXá�QLH�MHVW�W\SRZ\P�G\VNXUVHP��PLHV]F]�F\P�VL
�Z�UDPDFK�UR]ZD*D��WHRUHW\Fznych na 

WHPDW\�HGXNDF\MQH��DOH�MHJR�WUH�ü�L�PHWRGD�SUH]HQWDFML�SR]RVWDM��Z��FLVáHM�NRUHODFML�]�F\NOHP�Z\NáDGyZ�– Obraz 
V]NRá\�QD�SRF]�WNX�WU]HFLHJR�W\VL�FOHFLD – Z\JáRV]RQ\FK�Z�0DJD]\QLH�.DWROLFNLP�Ä5DGLD�*GD�VN´�Z�SLHUZV]HM�
SRáRZLH������URNX� 

2�67$787<�,,,�6<12'8�*'$�6.,(*2��0,6-$�(:$1*(/,=$&<-1$�.2�&,2à$�*'$�SKIEGO 
1$�32&=�7.8�12:(*2�7<6,�&/(&,$��3RVáXJD�QDXF]DQLD�L�Z\FKRZDQLD��*GD�VN�������V�������3LXV�;,��
O chr]H�FLMD�VNLP�Z\FKRZDQLX�PáRG]LH*\�Ä'LYLQL�LOOLXV�PDJLVWUL´, Warszawa 1938 (przedruk z autoryzowanego 
SU]HNáDGX�3RO\JORWW\�ZDW\ND�skiej). 

3� =� SUREOHPDW\N�� ILOR]RILL� F]áRZLHND� F]\WHOQLN�PR*H� ]DSR]QDü� VL
� Z� SUDFDFK��P�� LQ��� %�� 3DVFDO��0\�OL�� Z�

XNáDG]LH� -DFTXHsa Chevaliera�� WáXP�� 7�� %R\-)HOH�VNL�� :DUV]DZD�� ������ .�� .ORVNRZVNL��Bioetyczne aspekty 
LQ*\QLHULL�JHQHW\F]QHM, Warszawa 1995; I. Dec, 7UDQVFHQGHQFMD�E\WX�OXG]NLHJR�Z�XM
FLX�WZyUFyZ�6]NRá\�/XEHl-
skiej�� :URFáDZ� ������ WHQ*H�� 7UDQVFHQGHQFMD� F]áRZLHND� Z� SU]\URGzie�� :URFáDZ� ������ '�� 'HPEL�VND-Siury, 
&]áRZLHN�RGNU\ZD�F]áRZLHND, Warszawa 1991; J. Guiton, Sens czasu ludzkiego��WáXP��]�IUDQF��:��6XNLHQQLFND��

Warszawa 1993; St. Kowalczyk, .LP�MHVW�F]áRZLHN"�'\OHPDW\�DQWURSRORJLL��:URFáDZ�������WHQ*H��Zarys filozofii 
c]áRZLHND��6DQGRPLHU]�������+��3LOX���&]áRZLHN�Z�SRVRERURZ\P�QHRWRPL]PLH�SROVNLP��:URFáDZ������� WHQ*H��
&]áRZLHN� L� VSRáHF]H�VWZR�Z� UHIOHNVML� ILOR]RILF]QHM�� UHG��*��.RWODUVNL� L� 3��.R]áRZVNL��3R]QD�� ������&]áRZLHN� - 
GURJL�SRV]XNLZD���6WXGLD�]�DQWURSRORJLL� L�HWyki, red. M. Filipiak, M. Szulakiewicz, Rzeszów 1993; A. Siemia-
nowski, :LHONR�ü�L�Q
G]D�F]áRZLHND. 5R]ZD*DQLD�R�3DVFDOX��:URFáDZ�������0��6]\V]NRZVND��Stwarzanie siebie, 
Warszawa 1994; J. Legowicz, &]áRZLHN��LVWRWD�OXG]ND, Warszawa 1994. 
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Studenta: „U*\ZDP\�W\FK�VDP\FK�VáyZ�L�NRU]\VWDP\�]�W\FK�VDP\FK�]QDNyZ��D�]XSHá�

QLH�VL
�QLH rozumiemy”4. 1D�JUXQFLH�VDPHM�W\ONR�SHGDJRJLNL�PR*QD�Z\PLHQLü�SU�G\��

NWyUH� V�� HIHNWHP�NRQVXPSF\MQHJR� VW\OX� *\FLD�F]\� WH*� ILOR]RILL�SRQRZRF]HVQHM��3RVt-

PRGHUQL]P�Z\SHáQLá�QLH�W\ONR�NXOWXU
��DOH�UyZQLH*�SHGDJRJLN
��.UHXM�F�SRVWDZ\�SOu-

ralizmu, liberalizmu, ró*QRURGQR�FL�� VSRQWDQLF]QR�FL�� ]QRV]�F� SU]\� W\P� DXWRU\WHW\� L�

tzw. wielkie narracje (grands récits) –�]QRVL�Z�SHZQ\P�VHQVLH�UyZQLH*�NRQFHSFM
�Va-

PHJR�Z\FKRZDQLD��&]\WDM�F� OLWHUDWXU
�SU]HGPLRWX��PR*QD�Z\PLHQLü� WDNLH�ZVSyáF]e-

VQH�SU�G\�Z\FKRZDQLD��NWyUH��QLHVWHW\��ZSLVXM�� VL
�Z� U]HF]\ZLVWR�ü��ZLDWD�SRQRZo-

F]HVQHJR��GOD�NWyUHJR�ZROQR�ü�VWDáD�VL
�ZDUWR�FL��EH]Z]JO
GQ�� L� VDP��Z�VRELH��3Uo-

wadzi to do przekraczania wszelkiego rodzaju granic –�SDWU]�F�RF]\ZL�FLH�SU]H]�SUy-

zmat wyzwalania: koncepcje indywidualistyczne, emancypacyjne, feministyczne do 

NRQFHSFML� DQW\SHGDJRJLF]Q\FK�Zá�F]QLH5
�� 3RQDGWR�� VSRW\ND� VL
� UyZQLH*� SHGDJRJLN
��

dla której paradygmat nauki i przyrody przybiera wymiar religijno-mistyczny. Wobec 

WHJR�ZV]\VWNLHJR�PR*QD�VWZLHUG]Lü��*H�ZVSyáF]HVQH�PRGHOH�Z\FKRZDQLD�PRJ��ZLHOo-

NURWQLH�SURZDG]Lü�GR�RGSHGDJRJL]RZDQLD�VDPHM�SHGDJRJLNL
6
��:\GDMH�VL
��*H�SUREOHP�

HGXNDFML�Z��ZLHFLH�ZVSyáF]HVQ\P�SROHJD�QD�W\P��*H�]�VDPHM�VZHM�QDWXU\�QLH�PR*H�RQD�

Z\U]HF� VL
� DQL� DXWRU\WHWX�� DQL� WUDG\FML�� QLHPQLHM�PXVL�SU]eELHJDü�Z� �ZLHFLH� którego 

VWUXNWXU\�QLH�Z\]QDF]D�MX*�DXWRU\WHW�L�QLH�VSDMD�WUDGycja7. 

 

���:\FKRZDQLH�FKU]H�FLMD�VNLH 

'\VNXVMD��NWyUD� WRF]\�VL
�G]LVLDM�QD�JUXQFLH�SHGDJRJLNL�� MHVW�SHZQHJR� URG]DMX�

sensu stricte�G\VNXVM��WHRUHW\F]Q���QLHNWyU]\�QDZHW�VWZLHUG]���*H�WR�G\VNXVMD�znudzo-

Q\FK� ILOR]RIyZ� L� WHRUHW\NyZ��EDZL�F\FK�VL
�SRV]F]HJyOQ\PL�VáRZDPL��1LHPQLHM� MHd-

QDN�� F]áRZLHN� HSRNL� SRQRZRF]HVQHM� ]� NRQVXPSF\MQ\P� VW\OHP� *\FLD�� MDN� UyZQLH*�

ZVSyáF]HVQD� V]NRáD�� SU]H*\ZDM�FD� Já
ERNL� L� UR]OHJá\� NU\]\V�� VWRM�� SU]HG� VNRPSOLNo-

wanym dylematem wyboru opcji fundamentalnej –� Z\ERUX� ]DVDGQLF]\FK� ZDUWR�FL��

3UREOHP�GRW\F]\�RGSRZLHG]L�QD�S\WDQLH�� F]\�SR]RVWDü�ZLHUQ\P�Z\]QDZDQ\P�GRW�G�

ZDUWR�FLRP�F]\� WH*� SRGGDü� VL
� SU�GRZL� SU]HPLDQ�� ]PLHU]Dü� NX� (UyGáRP�F]\� WH*� Qo-

                                             
4 W. Cichosz, Metodologia. Elementarz Studenta��*GD�VN�������V���� 
5�%���OLZHUVNL��:VSyáF]HVQH�WHRULH�L�QXUW\�Z\FKRZDQLD, Kraków 2001. 
6 W. Cichosz, :\FKRZDQLH�FKU]H�FLMD�VNLH�ZREHF�SRVWPRGHUQLVW\F]QHM�SURZRNDFML��*GD�VN�������V����-73. 
7 H. Arendt%á�G��1LH�]GHILQLRZDQR�]DNáDGNL�, Kryzys edukacji, w: 0L
G]\�F]DVHP�PLQLRQ\P�D�SU]yV]á\P, 
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Z\P�SHUVSHNW\ZRP�� E\ü�ZLHUQ\P�NODV\FH� Fzy awangardzie; opozycji czy syntezie? 

:\FKRZDQLH�FKU]H�FLMD�VNLH�QLH�SR]RVWDZLD�WXWDM�*DGQ\FK�Z�WSOLZR�FL��SURPXMH�V]No-

á
��NWyUD�RGZRáXMH�VL
�GR�PRGHOX�Z\SUDFRZ\ZDQHJR�SU]H]�GZD�W\VL�FH�ODW�L�VWDZLD�Z�

FHQWUXP�VZRLFK�]DELHJyZ�SHGDJRJLF]Q\FK�WDNLH�ZDUWR�FL� jak: prawda, dobro, autory-

WHW��VDPRG\VF\SOLQD��Z\PDJDQLH�RG�VLHELH�L�LQQ\FK��NV]WDáWRZDQLH�VLOQHM�ZROL�L�FKDUDk-

WHUX��SRNRUD�ZREHF��ZLDWD�L�*\FLD��XF]FLZR�ü��VXPLHQQR�ü�L�SUDFRZLWR�ü��D�MHGQRF]e-

�QLH� SU]H]Z\FL
*DQLH� QDPL
WQR�FL8. Program wychowawczy szkoá\� UHDOL]XM�FHM� WDNLH�

ZDUWR�FL�RGZRáXMH�VL
�QLH�W\ONR�GR�SHGDJRJLNL�SHUVRQDOLVW\F]QHM9��DOH�WH*�GR�KLVWRULL�L�

GR�ZLDGF]H��.R�FLoáD�� 

:VSyáF]HVQ\� NU\]\V� RVRE\� Z\PXV]D� ]ZURW� NX� Z\RVWU]RQHM� KXPDQL]DFML� Zy-

FKRZDQLD� SRSU]H]�� SR� SLHUZV]H�� XNLHUXQNRZDQLH� QD� RVRERZ�� NRQFHSFM
� F]áRZLHND� L�

Z\Sá\ZDM�FH� ]� QLHM� FHOH� RUD]� LGHDá\�Z\FKRZDQLD�� SR� GUXJLH� –� SHUVRQDOL]DFM
� UHODFML�

wychowanek –�Z\FKRZDZFD��XF]H��– mistrz i po trzecie – odpowiedni dobór metod i 

technik wychowawczych10. 

 

3. Pokusa rozpaczy 

2JURPQ��NDULHU
�Z�RVWDWQLP�F]DVLH�UREL�VáRZR�ZROQR�ü��3RGHMPXM�F�WHPDW�HGu-

NDFML��]DUyZQR�WHRUHW\F\�MDN�L�SUDNW\F\�Z\FKRZDQLD�]JDG]DM��VL
��E\�FDá\�SURFHV�Zy-

FKRZDQLD� L� NV]WDáFHQLD� SU]HELHJDá� Z� NOLPDFLH� ZROQR�FL� L� ]UR]XPLHQLD
11. Dotyczy to 

]DUyZQR� Z\FKRZXM�F\FK�� MDN� L� Z\FKRZ\ZDQ\FK�� .D*G\� F]áRZLHN� MHVW� VSUDJQLRQ\�

                                                                                                              
Warszawa 1994, s. 231. 

8 W. Cichosz, :\FKRZDQLH�FKU]H�FLMD�VNLH�ZREHF�SRVWPRGHUQLVW\F]QHM�SURZRNDFML, dz. cyt., s. 199-209. 
9 Pedagogika personalistyczna –�Z�F]áRZLHNX�GRVWU]HJD��ZLDW�VDP�Z�VRELH��NWyU\�VZH�LVWQLHQLH�]aZG]L
F]D�

%RJX��E
G�F�VWZRU]RQ\P�QD�-HJR�REUD]�L�SRGRELH�VWZR��(J]\VWHQFMD�OXG]ND�MHVW�ZL
F�GDUHP��Z�NWyU\�ZSLVXMH�

VL
�]DGDQLH�VWDZDQLD�VL
�QD�Z]yU�7HJR��]�NWyUHJR�Z]L
áD�SRF]�WHN��desiderium naturale in visionem beatificam). 
Ten pierwiastek zarówno w antropologii, jak i w pedagogice personalistycznej jest traktowany jako priorytetowy 
�LPPDQHWQR�ü�L�WUDQVFHQGHQWQR�ü�E\WX�OXG]NLHJR���2U
GRZQLNLHP�SHGDJRJLNL�SHUVRQDOLVW\F]QHM�MHVW�-DQ�3DZHá�,,��

który w swoich encykliNDFK��DGKRUWDFMDFK��OLVWDFK��SU]HPyZLHQLDFK�L�KRPLOLDFK�SRGNUH�OD��*H�MHM�SRGPLRWHP�MHVW�

RVRED�L�GODWHJR�MHM�FKDUDNWHU�MHVW�QLHSRUyZQ\ZDOQ\�]�MDN�NROZLHN�WZyUF]R�FL��GRNRQ\ZDQ��Z]JO
GHP�PDUWZHM�

PDWHULL��VWDQRZL�FHM�MHG\QLH�SU]HGPLRW�F]\QQR�FL��]RE��.��:RMW\áD��0LáR�ü�L�RGSRZLHG]LDlQR�ü, Lublin 1986. 
10 Por. W. Dyk, Personalistyczna perspektywa wychowania, w: Wychowanie w szkole katolickiej, red. A. 

6RZL�VNL�L�NV��$��'\PHU��Ä6]NRáD�.DWROLFND´��6]F]HFLQ�������V�����:��&LFKRV]��Implikacje pedagogiczne antro-
pologii Jacquesa Maritaina��UHG��0��%DáD��Ä6WXGLD�*GD�skie”, 2000, t. XIII, s. 159-173. 

11�.ZHVWLD�ZROQR�FL�� WDN*H�Z�Z\FKRZDQLX�� SRVWU]HJDQD� MHVW� Uy*QRURGQLH�� =RE�� QS��� =��%DXPDQ��Freedom, 
Minneapolis 1988; A. Miller, Abbruch der Schweigemauer, Hamburg 1990; teQ*H��Am Anfang war Erziehung, 
Frankfurt am M., 1980; W. Cichosz, )LGHV�HW�UDWLR�MDNR�SU]HVWU]H��NV]WDáWRZDQLD�ZROQR�FL�Z�SHGDJRJLFH�SHUVo-
nalistycznej, red. :��'HSWXáD�L�:��'\N��6]F]HFLQ�������V����-45; R. Guardini, Grundlegung der Bildungslehre. 
Versuch einer Bestimmung des Pädagogisch-Eigentlichen, Würzburg 1953; J. Bagrowicz, *RGQR�ü� RVRE\�
fundamentem wychowania, w: :\FKRZDQLH�QD�UR]GUR*X��Personalistyczna filozofia wychowania, red. F. Adam-
ski, Kraków 1999; T. Gadacz, Wychowanie jako spotkanie osób, „Znak”, nr 436; Thomae Aquinatis, Summa 
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ZROQR�FL��7R�RQD�GRSURZDG]LáD�3ROVN
�GR�SHáQHM�VXZHUHQQR�FL�Z������URNX��GR�1A-

72��D�WHUD]�PD�GRSURZDG]Lü�GR�wspólnoty wspólnot�8QLL�(XURSHMVNLHM��'RNRQXM�FH�VL
�

SU]HPLDQ\� URG]�� UyZQLH� LVWRWQH� S\WDQLD� L� Z�WSOLZR�FL�� NWyUH� ZLHORNURWQLH� GRW\F]��

UyZQLH*�V]NRá\��Z�NWyU\P�NLHUXQNX�SyM�ü�L�FR�XF]\QLü��DE\�RVL�JQ�ü�Z\W\F]RQ\�FHO"� 

-DQ�3DZHá�,,�ZLHORNURWQLH�SU]\SRPLQD��L*�MHGQ\P�]�QDMZL
NV]\FK�]DJUR*H��MHVW�

dzisiaj pokusa rozpaczy12
��0R*H�RQD�GRWNQ�ü�QLH�W\ONR�URG]LFyZ��DOH�UyZQLH*�VDP\FK�

w\FKRZDQNyZ��SR]EDZLRQ\�QDG]LHL� O
N�R� MXWUR�� R� VZRMH�PLHMVFH�ZH�ZVSyáF]HVQ\P��

SHáQ\P�]DJUR*H����ZLHFLH��1LHU]DGNR�G]LVLHMV]\�PáRG\�F]áRZLHN�QLH�SRWUDIL�Z�SUDw-

G]LH�VSRMU]Hü�QD�VLHELH�VDPHJR��1LH�SRWUDIL�SU]\�W\P�VWDZLü�F]RáD�ZV]\VWNLP�Z\]Za-

niom, wobec którycK�VWDZLD�JR��ZLDW��,�WR�ZáD�QLH�QLH�SR]ZDOD�PX�X]QDü�PR*OLZR�FL�

Eá�G]HQLD�L�Z\PDJDQLD�RG�VDPHJR�VLHELH�QD�W\OH��E\�PyZLü�R�NV]WDáFHQLX�L�Z\FKRZa-

niu odpowiedzialnym i osobowym. Obecnie w szkole dochodzi do pewnej polaryzacji. 

3ROHJD�RQD�QD� W\P��*H�]� MHGQHM� VWURQ\�SURSRQXMH�VL
�PRGHO�V]NRá\�ÄWUDG\F\MQHM´��D�]�

GUXJLHM�VWURQ\��GRFKRG]L�GR�RJURPQHJR�ÄWDUFLD´�QD�SáDV]F]\(QLH��Z\FKRZDQHN�– auto-

U\WHW�V]NRá\�– kultura ponowoczesna.  

:REHF�WHJR�QDOH*\�]DS\WDü��JG]LH�V��(UyGáD�ZVSyáF]HVQ\FK�SRVWDZ�PáRG]LH*\"�

&]\�V]NRáD�MHVW�SU]\JRWRZDQD��DE\�VSURVWDü�SRVWDZLRQHPX�Z\]ZDQLX"�1LHZ�WSOLZLH��

QLH� PR*QD� OHNFHZD*\ü� GR�ZLDGF]H�� HGXNDF\MQ\FK� (XURS\� =DFKRGQLHM�� 1LH]PLHUQLH�

ZD*QH�MHVW��DE\�NRU]\VWDü�]�WHJR��FR�GREUH�L�MHGQRF]H�QLH�VDPHPX�]DRIHURZDü�ZDUWo-

�FLRZH�SURJUDP\�G\GDNW\F]QR-Z\FKRZDZF]H��7\PF]DVHP�GR�ü�F]
VWR�DEVRUEXMH�VL
�

EH]NU\W\F]QLH� SUDZLH� ZV]\VWNR�� 7DNLH� KDVáD� MDN�� Uy*QRURGQR�ü�� Uy*QLFD�� SOXUDOL]P��

VSRQWDQLF]QR�ü�–�V��FK
WQLH�SU]\MPRZDQH��D�SU]HFLH*�ZáD�QLH�WH�KDVáD�SR]ZROLá\�SyM�ü�

Z�NLHUXQNX�GDOHNR�LG�FHM�HPDQF\SDFML�G]ieci13. I tak, w Ameryce czy w Europie Za-

FKRGQLHM�VSRW\NDP\�VL
�]�SUDZHP�G]LHFL�GR�VDPRVWDQRZLHQLD��SUDZHP�GR�VZRERGQe-

JR�Z\ERUX��URGRZLVND14
��SUDZHP�GR�*\FLD�EH]�QDFLVNX��SUDZHP�GR�VZRERGQHM�DXWo-

                                                                                                              
theologica, Taurini 1922; E. Fromm, 8FLHF]ND�RG�ZROQR�FL, Warszawa 1970. 

12�3RU��-DQ�3DZHá�,,��Fides et ratio������=��/LSL�VNL��Apologia metafizyki, w: Wiara i rozum na progu trzeciego 
W\VL�FOHFLD��0DWHULDá\�QD�, .UDMRZ��.RQIHUHQFM
�]�F\NOX�Ä1DXND�QD�SU]HáRPLH�ZLHNyZ´, red. W. DepWXáD�L�:��

Dyk, Szczecin 1999, s. 127-128, 134, 140. 
13�5��)DUVRQ��DQDOL]XM�F�SUDZD�G]LHFL�UHSUH]HQWXMH�QD�SU]\NáDG�SRJO�G��L*�LFK�HPDQF\SDFMD�QLH�R]QDF]D�]QLe-

VLHQLD�ZV]HONLHM�PRUDOQR�FL�� OHF]�ZáD�QLH�QD�RGZUyW�� MHM�]GZRMHQLH��8ZD*D��*H�FHOHP�G�*H�� HPDQF\SDF\jnych 
MHVW�IDNW\F]QLH�]PQLHMV]HQLH�PR*OLZR�FL�Z]DMHPQHJR�]QLHZDODQLD��=DXZD*D�SU]\�W\P��*H�QLH�VSRVyE�WXWDM�SRPi-
Q�ü�NZHVWLL�Z\QLNDM�F\FK�]�VDPHM�QDWXU\��MDN�FKRüE\�EDJD*X�GR�ZLDGF]HQLD�L�F]DVX�SU]H*\WHJR�SU]H]�GRUoVá\FK�L�
dzieci; R. Farson, Menschenrechte für Kinder. Die letzte Minderheit, München 1975, s. 9, 70-76.  

14�2EHFQLH�WDN*H�Z�3ROVFH�F]
VWR�Z�W\P�NRQWHN�FLH�SRGHMPXMH�VL
�WHPDW�W]Z��V\QGURPX�PDOWUHWRZDQHJR�
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kreacji. Zastanawia jednak pytanie: czy wychowanie bez jakiegokolwiek nacisku jest 

IDNW\F]QLH�PR*OLZ\P�PRGHOHP�Z\FKRZDQLD�OXE�MDN��VDPRUHDOL]DFM
�RVL�JQLH�G]LHFNR��

NRU]\VWDM�F�]�SU]\VáXJXM�FHJR�PX�SUDZD"�:�LPL
�SOXUDOL]PX�L�WROHUDQFML�ZV]\VWNR�MHVW�

GRSXV]F]DOQH��&]\�MHGQDN�WH�VZRERGQH�UHJXá\�QLRV��PáRGHPX�F]áRZLHNRZL�NRU]\�ü"�

:\GDMH�VL
��*H�WDNL�PRGHO�Z\FKRZDQLD�LPSHUDW\ZQLH�QDOH*\�RGU]XFLü��$E\�WHPX�]a-

GDQLX�SRGRáDü��V]NRáD�SRZLQQD�RGEXGRZDü�DXWRU\WHW��7\PF]DVHP�SU]H*\ZD�MHJR�Já
�

ERNL�L�UR]OHJá\�NU\]\V��7R��FR�ZF]RUDM�E\áR�QLHSRGZD*DOQH�–�QDXF]\FLHO�]�UDFML�SHáQLo-

nego zDZRGX�RWU]\P\ZDá�SRZD*Q\�NUHG\W�]DXIDQLD�–�MX*�QLH�Z\VWDUF]D��G]LVLDM�DXWRUy-

WHW�QDOH*\�]GRE\ZDü�*\FLHP��SU]H]�ÄE\FLH´
15.  

 

4. Wychowanie we wspólnocie i do wspólnoty 

3DVWRUDOQD�PLVMD�.R�FLRáD�L�SHGDJRJLND�FKU]H�FLMD�VND�RGZRáXM��VL
�GR�ZDUWR�FL�

uniwersalnycK�� GRW\F]�F\FK� ND*GHJR� F]áRZLHND�� 3RSU]H]� SU\]PDW� ILOR]RILL� FKU]H�Fi-

MD�VNLHM��F]áRZLHN�VDPHJR�VLHELH� L�VZRM��HJ]\VWHQFM
�SRVWU]HJD��]� MHGQHM�VWURQ\�� MDNR�

dar otrzymany od Boga, a z drugiej –�ZLHONLH�]DGDQLH��$�]DWHP��ZROQR�ü�� HGXNDFMD��

Z\FKRZDQLH� F]\� V]NRáD� V�� F]áRZLHNRZL� GDQH�� DOH� MHGQRF]H�QLH�– zadane. Zgodnie z 

SRVWXODWDPL�Z\FKRZDQLD�FKU]H�FLMD�VNLHJR��F]áRZLHN�Z�VZRLP�VWDZDQLX�VL
�ÄZL
FHM�L�

EDUG]LHM´�QLJG\�QLH�PR*H�VL
�]DWU]\PDü��:\FKRZDQLH�FKU]H�FLMD�VNLH�NRUHVSRQGXMH�Z�

W\P�PLHMVFX�]�WH]��*DEULHOD�0DUFela: homo viator �F]áRZLHN�Z�GURG]H�16
��3U]H]�FDáH�

ERZLHP�*\FLH�F]áRZLHN�XF]\�VL
�L�Z\FKRZXMH��)LOR]RILD�FKU]H�FLMD�VND�MHVW�ZL
F�ILOo-

]RIL�� G\QDPLF]Q��� JG\*� F]áRZLHN� MHVW� QLHJRWRZ\�� QLHZ\NR�F]RQ\�� Z� FL�JX� FDáHJR�

VZRMHJR�*\FLD�RGNU\ZD�VLHELH�VDPHJR��]GRE\ZD� WDMHPQLF
�VZRMHJR�F]áRZLHF]H�VWZD��

VZRM��ZLHONR�ü��DOH�WH*�L�VZRM��PDáR�ü�L�VáDER�ü17.  

.DWROLFND�1DXND�6SRáHF]QD�L�P\�O�SHGDJRJLF]QD��PyZL�F�QD�WHPDW�Z\FKRZa-

QLD��Z�VSRVyE�EDUG]R�NRQNUHWQ\�VWZLHUG]DM���*H�SLHUZV]\P�SRGPLRWHP�RGSRZLHG]LDl-

                                                                                                              
dziecka. 

15� 6]HUV]H� UR]ZD*DQLD� GRW\F]�FH� W\FK�NZHVWLL� SRGM�áHP�Z��Pasja etosu nauczyciela, red. Z. KropidáRZVNL��
„Universitas Gedanensis”, 2002, nr 2 (24), s. 49-57. 

16 G. Marcel, Homo Viator��WáXP��3��.XELF]��:DUV]DZD������ 
17�-DQ�3DZHá�,,�VWZLHUG]D��*H�Z\FKRZDQLH�PD�Ä������NV]WDáWRZDü�RVRE
�]H�Z]JO
GX�QD�MHM�QDMZ\*V]\�FHO�L�QDj-

Z]QLR�OHMV]H� G�*HQLD� VSRáHF]H�VWZD��Z� NWyU\FK� E
G]LH� RQD� *\áD� MDNR� F]áRZLHN� GRURVá\�� KDUPRQLMQLH� UR]ZLMDü�

ZV]\VWNLH�MHM�]GROQR�FL��]GROQR�ü�GR�Z\VLáNX�L�SRF]XFLH�RGSRZLHG]LDOQR�FL��SRPyF�MHM�Z�RVL�JQL
FLX�SDQRZDQLD�
nad ZáDVQ��ZROQR�FL�´�– $E\�Z\FKRZDQHN�QDXF]\á�VL
�ÄE\ü´��D�QLH�W\ONR�ÄZLHG]LHü´, w: Rodzina w nauczaniu 
-DQD�3DZáD�,,��$QWRORJLD�Z\SRZLHG]L��UHG��-��)XNRZLF]��.UDNyZ�������V�����-�����.ZHVWLH�Z\FKRZDQLD�3DSLH*�
SRGHMPXMH�WDN*H�Z��Redemptor hominis, 1979; 0LáR�ü�L�RGSRZLHG]LDOQR�ü, Lublin 1982; Osoba i czyn, Kraków 
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Q\P�]D�Z\FKRZDQLH�V��URG]LFH��6]NRáD�MDNR�LQVW\WXFMD�MHG\QLH�LFK�ZVSRPDJD��DOH�QLH�

]DVW
SXMH18
��1LHPQLHM�MHGQDN��V]NRáD�QLH�MHVW�OL�W\ONR�PLHMVFHP�]GRE\ZDQLD�ZLHG]\��DOH�

spotkaniem osób19
�� :� WHQ� GLDORJ� SRPL
G]\� Z\FKRZDZF�� L� Z\FKRZDQNLHP� EDUG]R�

PRFQR�]DDQJD*RZDQL�V��ZáD�QLH�URG]LFH��7R�RQL�V���D�SU]\QDMPQLHM�SRZLQQL�E\ü��EOi-

sko dziecka20
��:�HGXNDFML�FKU]H�FLMD�VNLHM�FHOHP�SULRU\WHWRZ\P�SURFHVX�SHGDJRJLFz-

QHJR�MHVW�]GRE\FLH�SU]H]�G]LHFNR��G]L
NL�]DELHJRP�URG]LFyZ��V]NRá\�L�.R�FLRáD��SHáQL�

F]áRZLHF]H�VWZD��:� /L�FLH� GR� .RU\QWLDQ� �Z�� 3DZHá� SLV]H�� Ä&]\� SRWU]HEXMHP\�� MDN�

QLHNWyU]\��OLVWyZ�SROHFDM�F\FK�GR�ZDV�OXE�RG�ZDV"�:\�MHVWH�FLH�QDV]\P�OLVWHP��SLVa-

Q\P�Z�VHUFDFK�QDV]\FK�� OLVWHP��NWyU\�]QDM�� L�F]\WDM��ZV]\VF\�OXG]LH��3RZV]HFKQLH�R�

ZDV�ZLDGRPR��*H�FLH�OLVWHP�&KU\VWXVRZ\P�G]L
NL�QDV]HPX�SRVáXJLZDQLX��OLVWHP�QDSi-

VDQ\P�QLH�DWUDPHQWHP��OHF]�'XFKHP�%RJD�*\ZHJR��QLH�QD�NDPLHQQ\FK�WDEOLFDFK��OHF]�

QD�*\Z\FK�WDEOLFDFK�VHUF´����.RU�2, 12 -��������1DMZD*QLHjszym zadaniem wychowania 

FKU]H�FLMD�VNLHJR� MHVW�SU]HGH�ZV]\VWNLP�XNV]WDáWRZDQLH� V]ODFKHWQHJR�F]áRZLHND��6o-

EyU�:DW\ND�VNL� ,,�Z�.RQVW\WXFML�GXV]SDVWHUVNLHM�R�.R�FLHOH�Z��ZLHFLH�ZVSyáF]HVQ\P�

„Gaudium et spes”��VWZLHUG]D��Ä�ZLDW�G]LVLHMV]\�RND]XMH�VL
�]DUD]HP�PRFQ\�L�VáDE\��

�ZLDW�WHQ�]GROQ\�MHVW�GR�QDMOHSV]HJR�L�GR�QDMJRUV]HJo – albowiem stoi przed nim otwo-

UHP�GURJD�GR�ZROQR�FL� L� GURJD�GR�QLHZROQLFWZD�� GURJD�GR�SRVW
SX� L� GR� FRIDQLD� VL
��

GURJD�GR�EUDWHUVWZD�L�GR�QLHQDZL�FL´21
��7H�VáRZD�SRZLQQ\�E\ü�]DSURV]HQLHP�GR�Já
�

ERNLHJR�]DP\�OHQLD�QDG�F]áRZLHNLHP�L�MHJR�Z\FKRZDQLHP��,�WDN�URG]��VL
�ZVSyáF]e-

sne dylematy antropologiczno-pedagogiczne. Gdy Centrum Badania Opinii Publicznej 

SRGDMH��L*�Z�NZHVWLDFK�QS��SUREOHPX�HXWDQD]ML�L�DERUFML�GX*D�F]
�ü�3RODNyZ�RSRZLDGD�

VL
� ]D� RSFM�� ZROQ\FK� Z\ERUyZ�� ]QDMGXM�F� SU]\� W\P� UyZQLH*� XVSUDZLHGOLZLHQLH� dla 

]ZL�]NyZ� KRPRVHNVXDOQ\FK� –� PR*H� URG]Lü� VL
� RJURPQ\� QLHSoNyM�� ']LVLHMV]\� �ZLDW�

MHVW� U]HF]\ZL�FLH�PRFQ\� L� VáDE\� MHGQRF]H�QLH�� =� MHGQHM� VWURQ\�� Z\ELHUD� &KU\VWXVD� L�

ZDUWR�FL�� D� ]� GUXJLHM�� SRGHMPRZDQH� GHF\]MH�� QLHVWHW\�� QLH� V�� Poralne. Uzdrowienia 

takiego rR]SURV]HQLD�ZDUWR�FL�PR*QD�V]XNDü��SR�SLHUZV]H��Z�SoVWDZLH�X�ZLDGRPLHQLD�

                                                                                                              
1985. 

18�$NFHQW\�E
G��UR]NáDGDá\�VL
�WURFK
�LQDF]HM�Z�SU]\SDGNX��URGRZLVN�L�]MDZLVN�SDWRORJLF]Q\FK��=RE��:��&i-
chosz, Pasja etosu nauczyciela, art. cyt., 49-57. 

19 T. Gadacz, :\FKRZDQLH�GR�ZROQR�FL, „Znak”, nr 457. 
20�6REyU�:DW\ND�VNL�,,��'HNODUDFMD�R�Z\FKRZDQLX�FKU]H�FLMD�VNLP�Ä*UDYLVVLPXP�HGXFDWLRQLV´��-DQ�3DZHá�

II, Familiaris consortio. 
21�6REyU�:DW\ND�VNL�,,��.RQVW\WXFMD�GXV]SDVWHUVND�R�.R�FLHOH�Z��ZLHFLH�ZVSyáF]HVQ\P�Ä*DXGLXP�HW�VSHV´, 

nr 9. 
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VRELH��*H�ZVSyáF]HVQ\�F]áRZLHN�RGG]LHOD�UR]XP�RG�ZLDU\��3R�GUXJLH��URG]LQD�L�V]NRáD�

SRZLQQ\� SU]HGH� ZV]\VWNLP� KDUPRQL]RZDü� NV]WDáFHQLH� LQWHOHktualne (rozum) z wy-

chowaniem religijno-morDOQ\P��ZLDUD��ZLDGRPD���-DQ�3DZHá�,,�Z�HQF\NOLFH�Fides et 

ratio – Wiara i rozum –�]DSUDV]D�GR�UHIOHNVML�L�G\VNXVML�ZáD�QLH�QD�WHQ�WHPDW��6WZLHr-

G]D��*H�ND*G\�F]áRZLHN�MHVW�ILOR]RIHP��:LDUD�L�UR]XP�V��MDN�GZD�VNU]\GáD��QD�NWyU\FK�

GXFK� OXG]NL� XQRVL� VL
� NX kontemplacji prawdy22
��1DOH*\� ]DWHP� á�F]\ü�ZLDU
� ]� UR]u-

mem23
��ERZLHP�W\P��FR�RGUy*QLD� OXG]L�RG��ZLDWD�]ZLHU]�W�� MHVW� Uo]XP��-HGQRF]H�QLH�

W\P��FR�LFK�Z\QRVL�SRQDG��ZLDW�]ZLHU]�W�L��ZLDW�UR]XPX��MHVW�ZLDUD��F]\OL�á�F]HQLH�VL
�]�

transcendentnym Bogiem.  

Tylko w równowadze tych dwóch elementów, ich symbiozie i dialogu jest mo*�

OLZH� ]DFKRZDQLH� UyZQRZDJL�� =DFKZLDQLH� MHM�� F]\� WR� QD� NRU]\�ü� UR]XPX�� F]\� WH*� QD�

NRU]\�ü�ZLDU\��QLHVLH�]H�VRE��GX*H�QLHEH]SLHF]H�VWZR��2SLHUDM�F�VL
�ERZLHP�Z\á�Fz-

QLH�QD�ZLHU]H�URG]L�VL
�ILGHL]P�czy fundamentalizm24
��]�W\FK�]D��QXUWyZ�QLHGDOHNR�GR�

IDQDW\]PX�UHOLJLMQHJR�L�QLHQDZL�FL�–�F]HJR�Z\UD]HP�E\á�QS�����ZU]H�QLD������URNX�Z�

1RZ\P�-RUNX��*G\�MHGQDN�F]áRZLHN�SRSDGQLH�Z�GUXJ��VNUDMQR�ü��]DXID�W\ONR�VZRMe-

mu rozumowi, to szybko odejdzie od Boga i pRSá\QLH�ZDUWNLPL�QXUWDPL��RQWRORJL]PX��

scjentyzmu, eklektyzmu, pragmatyzmu, racjonalizmu, ateizmu i wreszcie relatywizmu 

L�QLKLOL]PX��6W�G�WH*�QLH�PR*H�G]LZLü�� L*� WDN�ZD*QH�MHVW�FL�JáH�EXGRZDQLH�F]\WHOQHM�L�

RGSRZLHG]LDOQHM�KDUPRQLL�SRPL
G]\�ZLDU��D�Uozumem.  

 

5. Postulaty zamiast podsumowania 

=DUyZQR�F]áRZLHN�SRGGDQ\�SURFHVRZL�Z\FKRZDQLD��MDN�L�F]\QQLH�Z�QLP�XF]HVWQ i-

F]�F\��XVWDZLF]QLH�EXGXMH�WULDG
��URG]LFH��XF]H���V]NRáD��:�WDNLHM�NRQVWUXNFML�QLH]Zy-

NOH�ZD*QH�MHVW��E\�URG]LFH��V]NRáD��.R�FLyá� L� LQQH�RUJDQL]DFMH�VSRáHF]QH�SU]\MPRZDOL�

ZVSyOQH�FHOH��V]XNDM�F�Uy*QRURGQ\FK�PHWRG��DE\�MH�XUHDOQLü��1D�SHZQR��ZLHOH�QD�W\P�

SROX�PR*H� ]URELü�0LQLVWHUVWZR�(GXNDFML�1DURGRZHM� L� 6SRUWX�� DOH� SU]HGH�ZV]\VWNLP�

SHGDJRG]\� L� Z\FKRZDZF\�� NRPLVMH� L� ]HVSRá\� RSUDFRZXM�FH� SODQ\� G\GDNtyczno-

Z\FKRZDZF]H��1LH]Z\NOH�LVWRWQH�MHVW��DE\�V]NROQ\�SURJUDP�Z\FKRZDZF]\�RSLHUDá�VL
�

                                             
22 Jan Paweá�,,��Fides et ratio, prolog. 
23 W. Cichosz, )LGHV� HW� UDWLR� MDNR� SU]HVWU]H�� NV]WDáWRZDQLD�ZROQR�FL�Z� SHGDJRJLFH� SHUVRQDOLVW\F]QHM, art. 

cyt., s. 23-45. 
24�-DQ�3DZHá�,,��Fides et ratio, 55. 
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QD�]JRGQR�FL�SRJO�GyZ��SODFyZHN�R�ZLDWRZ\FK��URG]LFyZ�L�.R�FLRáD��:�JáyZQHM�PLe-

U]H�FKRG]L�R�WR��DE\�SURJUDP�WHQ�]DZLHUDá�QLH�W\ONR�WR��F]HJR�XF]H��PXVL�VL
�QDXF]\ü�L�

wiHG]LHü�� DOH�SU]HGH�ZV]\VWNLP� WR�� F]\P�PD�VL
� VWDü� L�NLP�PD�E\ü�� -DN�PDZLDá� �Z��

Anzelm z Cantenbury: Credo ut intellegam albo intellego ut credam, to znaczy: wie-

U]
��DE\P�]UR]XPLDá�i UR]XPLHP��DE\P�XZLHU]\á��$�]DWHP��F]áRZLHN�XF]\�VL
�L�VWDMH�VL
�

Z�SHáQL�VRE���DOH� W\ONR�Z�SHáQ\P�SRV]DQRZDQLX�VZRMHM�QDWXU\��XNLHUXnNRZXM�FHM�JR�

QD�ZDUWR�FL�L�%RJD��1LH�P\OLOL�VL
�ZL
F�-DFTXHV�0DULWDLQ�F]\�&KDUOHV�3pJX\�WZLHUG]�F��

ÄUHZROXFMD�VSRáHF]QD�E
G]LH�PRUDOQD�OXE�QLH�E
G]LH�MHM�ZFale”25. 

 

 

 

SUMMARY 

 

A good teacher, make the truth in love. 
�.DUG\QDá�6WHIDQ�:\V]\�VNL� 

 

Nowadays nobody doubts that teachers and tutors are marked by fate in some 

spaecial way. These are not only „non-verbal” ornaments or meaningless words 

because taking up a teacher’s or tutor’s vocation itself, is an extremely important, 

delicate and responsible question. Being a teacher is first of all realizing that we have 

got an enormous gift, and making use of it in one’s life is a personal responsibility for 

oneself and for the other man. 

Being an educator, I strongly believe that certain authorities both in Poland and 

in Europe were historically and culturally given to people together with their position. 

Regardless of fulfiling the teacher’s, priest’s or policeman’s vocation, one had a 

certain social status. It was like that only yesterday but it isn’t so today because 

„today” bacame history. Nowadays the authority is not defined by a habit, law, decrees 

or by working in some particular institution. It’s defined by our own humanity. 

A strong position at school has to be worked out by teachers themselves and by 

the way they „fulfil” being teachers and tutors. Everybody goes back in their mind to 

some teachers’personalities which appeared in our lives. It happens very often that the 

                                             
25 J. Maritain, &KU]H�FLMDQLQ�D��ZLDW��EUDN�WáXPDF]D��Ä&KU]H�FLMDQLQ�D�:VSyáF]HVQR�ü´��������QU����V����� 
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credit for our success and scientific achievements goes to some brilliant teacher or 

tutor who was a great educator with a passion. 

Taking for the consideration the teacher’s ethos and responsibility, we reach the 

conclusion that he or she was fantastic and really made the truth in love. A statement 

that school does not educate nowadays, is not true. If we change the lyrics of Jerzy 

Stuhr’s song, we can state: everybody can educate, one better and the other can do it 

worse..., nevertheless, school does educate. And it may happen that one school 

educates bitter than the other. Could it be a bitter justification of Jean Jacques 

Rousseau’s words: Everything is good when it comes out of the Creator’s hands but it 

becomes distorted in human hands? The word passion (my article’s title) is very 

crucial here. It may be understood both as giving from oneselves or as experiencing 

some torment. 

At school, there are three entities which educate and are being educated: first of 

all - a student, because if there were no student, ther would be no school; second of all 

– a parent and it is only the third location where we find a teacher. After the teacher, 

there come institutions that manage schools: educational board, headmaster, territorial 

profile, department of education, ministry. The educator’s role, although it has got 

only the third location, is extremely vital, because this is the educator who takes care 

of the most important entity-object in the whole educational process: the student. 

Undoubtedly, teaching results says a lot about the quality of teaching itself, but 

it is far more probable that the non-modernist, immeasurable sphere gives the greatest 

satisfaction of all. The truth is that the most satisfying moments are when some 

naughty student who is causing a lot of educational problems and seems to be „lost”, 

finally finds the right track. Such a success is completely immeasurable and rarely 

reflected in some materialistic sphere, high position in a school ranking or in a letter of 

commendation. In order to reach the teacher’s work’s aim, not only should one aim to 

all great measurable results, but to educational results, as well. These educational aims 

should be perceived in terms of the three entities: educating and being educated: a 

child, parent and school. And even if this work isn’t appreciated at the moment, we 

must not forget that a real joy for a real educator is the fact that: the Republic is going 
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to be like the education of young people is (J. Zamoyski, 1595). A good teacher, make 

the truth in love. 


